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|. Human Development

Key Descriptors:

Lie

Key Words:
Cognitive, Social,
Physical, and

Emotional
Development

Variations

Impact of Delays
Across Domains

~ Signs of Delays
Stages of Play
Life Skills

NOTE: Refer to the bullet points under each Competency

in the ETS/SBEC study guide. Analyze each bullet
point, and Synthesize it down to a paraphmse that is
meaningfu] to you, using no more Lhunfive words. List

those phrases in order on the lines above.It may help to

number the bullet points and the lines above. When com-

plete, record them again on Worksheet 4 in Appendix I

assessment.

al activities.

* Knows the stages of cognitive, social, physical,
and emotional development (the four domains).

* Recognizes that variations occur.

* Uses development to plan instruction and

* Selects developmentally appropriate instruction-

* Analyzes how developmental delays in one of

L LR R

T T TR AR
the four domains affects other domains.
Recognizes signs of impairment or delay.

Knows the importance and stages of play.
Teaches life skills.

Recognizes challenges for each developmental
stage.

Understands the importance of peer relation-
ships.
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Competency 1:

The teacher understands human development processes and applies this
knowledge to plan instruction and ongoing assessment that motivate students
and are responsive to their developmental characteristics and needs.

The State of Texas expects all teachers to analyze
their individual learners. We are not teaching a sub-
ject or a grade—we are teaching individual students.
Each student arrives with a unique history and expe-
rience set that has led to his/her current growth and
mindset. By analyzing where students are in their
development, teachers can plan effective, personal-
ized instruction that allows all learners to progress.
There are four main developmental domains:

* Cognitive (thought, thinking)
* Social (relationships, morality)
* Physical (body, brain)

* Emotional (feelings)

Cognitive Development

Cognitive development involves the growth of
thinking skills and processes. The primary edu-
cational researcher in this field was Jean Piaget,
whose studies described interactions between
learners and their environments. He categorized
these interactions in stages. The first three stages
are typical for PK-4th grade. The fourth stage

develops at varying rates, but typically at around

5th-6th grade.

Paiget’s Stages (SPCF)

S - Sensorimotor

* Generally occurs ages at 0-2.

* The child explores the world using their
senses (everything goes into the mouth, etc.).

* Listening occurs from birth; speech develops

toward the end of the first year.

The child is extremely attached to primary
caregiver.

Object Permanence is a common trait for this
stage (out of sight, out of mind). This
impacts learning as items out of sight cease to
exist in the child’s mind, which can lead to
anxiety (especially over “lost” parents, “lost”
home, etc.).

P - Preoperational

Generally occurs at ages 2-7.

The child engages in imaginative play, using
symbolic items and familiar roles.

The child’s thinking is more advanced, but
still not based on logic.

Egocentric; “it’s all about me” - The child
does not grasp that others have different ideas
and perspectives than they do.

The concept of conservation is not fully

developed.

continued

Teachers need a basic understanding of human development: physical, mental, emotional
and social. People act in certain ways to shape andform their environment. There is a
constant interaction between people and their environments.
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|. Human Development

Conservation - A specific quantity (particularly of liquid) a.
will remain the same despite the size, shape, or dimen-

appears to be showing signs of a developmental
delay.

sion of the container it is in b. has not grasped the concept of conservation of
volume.

Child sees these as c. appears to be showing signs of a visual disability.

having the same d. has not developed the concept of object perma-

amount when the nence.

=

4 ounces in each
container

concept of conservation
is fully developed.

Cognitive Development and Impact on Language
Development

¥

This means the child has moved from the preoperational Students who have limited experiences with books

stage of thought to the concrete stage of thought. and print at home may need several years of develop-
ment of experiences related to print awareness at
school. These students ability to connect through

oral language, to develop reading skills and phone-

C - Concrete
* Generally occurs at ages 7-11. . : ‘
e The child demonstrates higher-order, more logical mic awareness (as well as to understand information

thought.
* The child still engages in exploratory learning,

presented in these ways) is negatively impacted.
Students will ultimately be less successful in life if the

but learning is thought-driven as opposed to concepts are not developed at an early age.

driven by senses.
Implication: We need to fill in the gaps for these stu-

* Fully understands conservation. ’ s '
dents and provide the missing experiences.

* Knowledge is assimilated by doing (active,
cooperative learning is appropriate - project based

learning, discussion groups, etc.). Students who have interacted with significantly older

« Understands relational terms, that things can have individuals in their home environment will develop

predictable relationships, can categorize. mentally from the interaction. They will have:

* Understands reversibility, that things can * Enhanced thinking and reasoning skills.
* Higher vocabulary skills.

be done, then undone.
Implication: We need to allow these advanced students
to progress while filling in the gaps for students who
lacked these experiences.

F - Formal
* Generally occurs ages at 11 and up.
* Higher thought, creation, evaluation, and synthesis.
¢ Self-directed (student-centered) learning is most
appropriate.
* Child is able to research, debate, justify, defend,

and extend his/her own learning,.

Wide exposure to reading is an excellent method to
reach both groups.

B. Social Development

Sample Question: A preschooler has a pitcher of
milk. After pouring milk from the pitcher into three
cups, the preschooler announces that she now has
more milk. The teacher’s best assessment of this inci-
dent would be that the student:

Pass the TEXES PPR
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Moral Development - Based on Kohlberg’s Stages of
Moral Development

Note that stages are not necessarily tied to a specific
age, but do progress chronologically. Moving to the
next stage is dependent on the child’s cognitive

Domain I: Designing Instruction... Competencies 1-4



|. Human Development

ability to perform at that level. For example, an adult
with severe developmental delays may perform in the
self-interest orientation stage.

Kohlberg’s Stages of Moral Development

good of the whole. Personal values guide deci-
sions and realization is present that values vary
from person to person. Example: Driving five

miles over the speed limit.

1 2 3 4 5 6 6. Universal Ethical Principles -

Obedience and | Self-Interest | Conformity | Social Order Social Universal Behavior and morahty 18 gulded by personal
Punishment Orientation | Orientation | Orientation Contract Ethical principles of right and wrong, individual’s per-
Orientation Orientation | Principles . . .

ception of what matters most. Right choices are

Post-Conventional

Adults

Conventional
Adolescents

Pre-Conventional

Children

Level 1 (Pre-Conventional)
Most common in children

1. Obedience and Punishment Orientation -
Whether or not to do something is directly related to
the consequence. Will I get in trouble? Can I avoid
punishment?

2. Self-Interest Orientation -
Focus is on satisfying own needs...an egotistical atti-
tude. Works for rewards, but may not work if no
apparent reward is offered. Extrinsically motivated.
What's in it for me?

Level 2 (Conventional)
Most common in adolescents

3. Conformity Orientation -

Focus is on pleasing others, performing as expected,

“being good”.

4. Social Order Orientation -
Focus is on following rules and laws to maintain soci-
ety’s expectations. Law and order mentality.

Level 3
(Post-Conventional)
Most common in adults

5. Social Contract Orientation -
Focus is on doing what’s allowed vs. what is right.
Laws and rules can be bent (or disregarded) for the

Pass the TEXES PPR 17

made simply because they are right, without
recognition or reward, regardless of conse-
quence. Some adults never attain this level of
moral growth.

C. Physical Development

Environmental Factors and Prenatal Development

During prenatal development, negative occurrences

can have impacts that affect development throughout

a child’s life. Specific considerations are:

e Maternal nutrition

e Malnutrition linked to increased risk of birth com
plications, neurological problems, and psycho-
pathology

* Maternal drug use

* Tobacco, alcohol, prescription, and recreational
drugs

* Fetal alcohol syndrome

e Maternal illness
Rubella, syphilis, mumps, genital herpes, AIDS,
and severe influenza can affect development

e Prenatal health care

Teachers should be aware that when these situations
are present, the child may have delays that will
impact all domains. Guidance from health and edu-
cation professionals is associated with higher success
rates in students with developmental needs.

D. Emotional Development
Early Emotional Development
* Attachment - emotional bonds are formed
between child and caregiver(s)
* Separation anxiety - emotional distress occurs

when child is separated from caregiver(s) )
continued
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(reating a Positive, Productive
(lassroom Environment

Competencies 5-6
(15% of the test)

Pedagogy and Professional Responsibilities Standard II:
The teacher creates a classroom environment of respect and rapport that fosters a
positive climate for learning, equity and excellence.

Pass the TEXES PPR 41 Domain II: Creating a Positive... - Competencies 5-6



5. Environment of Support

Key Descriptors:

NOTE: Refer to the bullet points under each Competency
in the ETS/SBEC study guide. Analyze each bullet
point, and synthesize it down to a paraphrase that is
meaningful to you, using no more than five words. List
those phrases in order on the lines above.lt may help to
number the bullet points and the lines above. When com-
plete, record them again on Worksheet 4 in Appendix I.

e Uses developmental knowledge to create a positive
environment.

» Teaches sharing and cooperation skills to young children.

» Teaches older children to collaborate with peers and
to treat the community with respect.

e Emphasizes collaboration and support.

e Teaches respect for diversity.

 (reates an environment where students are actively
engaged.

Key Words:

Classroom Environment
Collaborate

Respect

Supportive Interactions
Active Engagement

High Expectations

Room Arrangements

Safe, Nurturing Environment
Modeling

T S AL AR

¢ Analyzes teacher-student interactions and student-
student interactions with a focus on eliminating nega-
tive interactions.

e Shows personal enthusiasm for learning.

* Conveys high expectations.

¢ Arranges room to support safety, productivity, acces-
sibility, and learning.

» (reates a safe, nurturing environment for all
students.

Pass the TEXES PPR
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5. Environment of Support

Competency 5:

The teacher knows how to establish a classroom climate that fosters learning,
equity, and excellence and uses this knowledge to create a physical and emotional

environment that is safe and productive.

A. Development and Classroom Climate
Children develop in stages (see Competency 1),
and with these stages come unique needs. Before
entering the school setting, many students have
little or no experience working and playing with
others, particularly with others who represent
diverse characteristics. In building a positive
classroom climate, teachers must consider the
developmental stages represented within their
classrooms.

At the beginning of school, you can set the stage
for a positive classroom by leading a discussion
on how we want to be treated by others. Guide
the students to develop their own guidelines of
what should happen within their learning com-
munity. Have students agree together to follow
their guidelines. Also discuss how infractions can
be handled in a positive manner (ask him/her to
stop, move away, tell the teacher), and when
they should be immediately brought to your
attention (when there is an injury or hazard).

B. What Younger Children Need
Younger children do not arrive with skills that,
as adults, we take for granted. Children in these
early stages are very egocentric. They have a dif-
ficult time comprehending that what is best for
them is not best for everyone.

Children do not innately know how to do these

important tasks:

* Share

 Take turns

* Move past each other

* Use words instead of actions to accomplish
goals

* How to be polite

Pass the TEXES PPR
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* How to respect the possessions of others
* How to be honest and fair

Teachers must teach young learners these skills:

* How to work together, take turns, and share

* How to treat others and how to respect diversity

* Friendship skills

¢ Line behavior, cafeteria behavior, audience
behavior

* How to ask for things instead of grabbing or
pushing

* How to ask for help

* How to behave when one has accidentally
hurt or wronged someone

* How to become a self-manager—to control
one’s own behavior and to make right choices

Important aspects of teaching these skills:

* Explaining and demonstrating expectations
* Consistency

* Modeling professional behavior

. What Older Children Need

Older children are able to comprehend matters
that are increasingly abstract. Their peer associa-
tion skills should be centered on success in their
future lives. Middle level students should have
many opportunities for group interaction. Older
students must be taught to respect their commu-
nity and the people within. They need explicit
instruction regarding:

* Skills for life

* Collaboration

* Respectful interactions

* Interpersonal skills

¢ Decision-making skills

continued
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5. Environment of Support

D. Creating a Collaborative Environment

E.

* Physical space - classrooms should be arranged in
ways that support collaboration and provide clear
passage between spaces

* Emotional space - students should be taught to
respect the feelings and emotions of others

* Respectful interactions - students must learn to
demonstrate respect for diversity and to interact
in ways that demonstrate respect for themselves,
others, and their learning community

* Organize for success - an organized environment
allows smooth transitions between activities

Teaching Respect for Others

Respect is an attitude that will carry children far in

life. Without respect for others (and for authority),

children will have many challenges as they grow.

There are many ways to teach respect.

* Model respect. Children who are shown respect
understand how important respect is.

* Discuss respect. Children should understand that
respect means how you treat others, how you
treat their possessions, and how you treat your-
self.

* Work with parents. Make parents your partners
in teaching and modeling respect.

Specific ways to respect diversity

* Find common ground

* Explore and value uniqueness

e Share personal information and become friends

Keeping Students Engaged
Engagement is interest. When students are engaged,
they participate enthusiastically and learn more.

Why Engagement Is Important

The opposite of engagement is boredom - which
often leads to misbehavior. Keep your students chal-
lenged and excited about what they are learning and
behavior challenges vanish.

How Engaged Learners Look and Act
Engaged learning is noisy. Enthusiasm bubbles as
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students relate what they are learning to their per-
sonal experiences. Engaged learners are animated,
often out of their seats, leaning forward, and waving
their hands in the air to comment.

How Disengaged Learners Look and Act

The old adage, “Idle hands are the devil’s play-
ground”, is very true. Disengaged students talk
about irrelevant things, appear bored, counter the
teacher, clown for attention, and disrupt the learn-
ing of others.

How 1o Foster Engagement

Students are most engaged when

- lessons are appropriate and comprehensible

- lessons are meaningful and relevant

- work and expectations are clear

- there are active components to the lesson

- they are given choices and input into their learning

Specific Ways to Foster Engagement

- Create lessons with active and interactive compo-
nents.

- Provide clear expectations and goals, preferably
set with the help of the children.

- Offer choices of materials, projects, and methods
of assessment.

- Allow students to work together.

- Use real-world examples.

- Design lessons that use student interests.

- Use technology (videos, audio, projectors, com-
puters, overhead, visuals, presenters, slide shows,
learning games, etc.).

Interactions
Teacher-student interactions can build or destroy
your classroom climate.

Praise and correct behaviors, not children. When
you single out a child—for correction or praise—it
can have an effect on the child and the classroom.
Public criticism may cause children to escalate
behaviors to save face. Public praise may also make
children the target of harassment and jealousy. It is

Domain II: Creating a Positive... - Competencies 5-6



5. Environment of Support

important to praise and correct students, but strive The Old Way
to do so privately. ¢ Students in straight rows facing the front.
e Teacher often sits at desk in the front and stands ©
* Redirect and prevent student misbehaviors before in front of the chalkboard/whiteboard. .. ‘-‘2
they escalate. Focus on the expectation (what you * Litte or no technology in use. =3
want students to do as opposed to what you want ® 5
. g2
them to not do) and remind the group as a whole of The Classroom of Today S2
your expectations. * Students sit at tables or in desks arranged for col- §
laboration.
* Get personal while remaining professional. Let e Teacher desk is not front and center in the class
students come to know you as a person. Share pho- room.
tos of your pets, talk about your hobbies, and dis- * Many types of technology in use.
cuss the books you are reading. Admit your failures,
and own your feelings. Likewise, care about their Effective Arrangements

per?onal interests. Notice their new shoes, ask about Many arrangements can be used, but the most effec-
their sports team, and ask them to share about what
they are reading. This builds relationships. When

you have a relationship with a student, they will

tive arrangements allow the students to work coop-
eratively and independently with little or no furni-
ture movement. The most common desk arrange-

exceed your expectations. An important note: main-
d your exp p ments are:

tain boundaries with your students. For instance, do

) )  Tables (Four desks pushed together, or actual
not exchange personal contact information.
tables.)
* Clusters (Several desks pushed into a configura-
tion that allows shared work.)
* The “U” (Desks form a U shape, facing inward

and toward the instructional area.)

* Motivate students. Motivate students by making
learning fun, by making your classroom a place they
want to be, and by creating a climate where they
know they are valued and respected.

Using the Periph
H. What the Teacher Should Model g the rerphery )
. i The area around the periphery, or the edges of the
Children watch you and learn from everything you .
) s room, can be used for centers, classroom library,
do. Because of this, the state expectation is that .
: and displays. Centers should be arranged for easy
teachers will: .
. movement and independent use.
* Model respect for colleagues, parents, authority

figures, and the communi
gures, and the community Organization Tips from Veteran Teachers:
* Demonstrate respectful care for the property of
. o * DPost your respect agreement.
others (especially school and district property) . ,
. *  Get along with your colleagues and the students
* Model a love of learning . . .
) . parents. Never let a child see you showing disre-

* Convey high expectations—that all students can

—verball -verbally. Don’ lai
and will successfully master all objectives spectverbally or non-verbally. Lont comprain

in front of the students.

* Demonstrate positive problem-solving skills « Keep crayons and basic supplies in baskets on

the tables.
* Avoid having students at the sink. Keep pre-
moistened towels for table clean-up.

I. Room Arrangements
Classrooms should be arranged to allow collabora-

tion, accessibility, and smooth transitions. Safety is « Do not allow students to throw or break sup-

also paramount. plies. If they do, require a replacement.

continued
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Key Words:
8, Enqaqinq Instru(tion Varied Teacher-student Roles

Active Engagement

Key Descriptors: Flexible Grouping

Pacing

Monitoring

Motivation
Self-Motivation

Suggestions fov our
Class Project AN

NOTE: Refer to the bullet points under each Competency -
in the ETS/SBEC study guide. Analyze each bullet

point, and synthesize it down to a paraphrase that is

meaningful to you, using no more than 5 words. List
those phrases in order on the lines above.lt may help to

number the bullet points and the lines above. When com- I
plete, record them again onWorksheet 4 in Appendix I.

00200000 s,

* Employs instructional strategies and varies stu-  * Evaluate materials and activities to assure they

dent-teacher roles to promote engagement. meet the students’ needs.

* Promotes engagement by structuring lessons * Monitors the effectiveness of instruction.
effectively, using flexible grouping, adjusting * Motivates students.
pacing to student needs, allowing wait-time. * Encourages students to be self-motivated.

* Presents concepts that are relevant and meaningful.

Pass the TEXES 60 Domain Ill: Implementing Effective... - Competencies 7-10



8. Engaging Instruction

Competency 8:

The teacher provides appropriate instruction that actively engages students in the
learning process.

A.

Pass the TEXES PPR

Instructional Techniques

One state expectation for today’s Texas class-
rooms is student-centered learning mimics modern
work teams. Teachers do not always stand at the
front of the room and lecture. Students no
longer exclusively sit quietly at desks and take
notes or read the textbook. Active, engaged stu-
dents set their own learning goals and partici-
pate all along the pathway to learning. Active
classrooms are noisy (but not chaotic), filled
with purposeful conversation about academic
concepts. Instructional techniques in today’s
classroom include:

* Discussion - Students should be given the
opportunity to discuss ideas, events, con-
cepts, beliefs, etc.

* Inquiry - Students should make predictions,
build hypotheses, make inferences, develop
essential questions, and seek answers to their
questions.

* Problem-solving - Students should identify
problems and resources for solutions, and
research and solve these problems.

e Varied teacher-student roles - Students learn
best what they are allowed to teach; for this
to happen, students must take on the role of
presenter, researcher, instruction designer,
and teachers must step back and become
facilitators.

* Intellectual Involvement - Students’ bright
minds should be inspired in every stage of
the learning process. Never dumb-down les-
sons; instead allow the student new ways to
find success and understanding.

* Active Engagement - Active engagement
occurs when students direct their own learn-
ing. Teachers must be willing to let the stu-
dents have a measure of control over their

61

B. Promoting Learning
e Structuring Lessons Effectively

learning, a say in what they are learning and
how it will be learned. Students must be
allowed to work together on active, hands-on
projects.

Effective lessons move from concept to
concept in an orderly fashion. Each idea
builds upon previous learning and con-
nects to essential (important) questions.

Using Flexible Grouping

Students gain from grouping that is adapted
to their specific needs. Flexible grouping is a
strategy that allows student groups to change
depending upon the problem or activity.
Students are grouped sometimes by skill,
sometimes by interest, and sometimes purely
randomly. Students move to different groups
depending on the subject matter being cov-
ered. This method gives students wide expo-
sure to diversity and a chance to work with
others who share their learning styles or
interests.

* Using Flexible Pacing

Instructional pacing is the speed at which
concepts and activities are presented. To
maintain student engagement, teachers must
maximize the pace of instruction—keep the
lessons moving, while still being certain that
no one has fallen by the wayside.

* Allowing Wait Time

Another way to say wait time is “think time”.
Basically, when students have a concept or
question before them, they may need a few
moments (2-3 seconds) to think before

answering. When teachers allow students  conzinued

Domain Ill: Implementing Effective... - Competencies 7-10
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8. Engaging Instruction

time to think before responding, students tend to:
- Answer with more confidence and more
correctly
- Feel more confident in their answers
- Be less inclined to say “I don’t know”
- Provide more complex input
- Ask additional, meaningful questions

C. Relevant and Meaningful Lessons
Relevant and meaningful lessons engage students. If
what one is learning doesnt matter, there is little
motivation to learn it well. The best lessons:
* Link with prior knowledge
e Make connections to life
* Are meaning

* Use real-world examples

Evaluating Appropriateness

Materials should be appropriate for all learners.
When selecting activities and materials, teachers
should consider the specific needs of their students
and use this knowledge to select activities that will
inspire the learners in their classroom.

E. Evaluating Effectiveness

An important element of success in teaching is eval-

uating success. If your students cannot demonstrate

what they have learned, the lessons were not effec-

tive—and must be modified, then repeated.

Students demonstrate that lessons were effective by:

* answering questions correctly

* performing correctly on class work and home
work

* being able to create projects based on their learning

* being able to hold advanced discussion on the
concepts they have learned

* successfully passing examinations

The careful monitoring of student learning is an
essential component of high-quality education, a
factor that differentiates effective schools and teach-
ers from ineffective ones. Questioning is an essential
monitoring strategy. It provides feedback to teachers
on the adequacy of their instruction, the learning
that has occurred, and areas that require remediation.

Pass the TEXES PPR 62
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Types of Motivation

* Intrinsic motivation comes from within. It is an
internal drive to do well and to succeed.
Intrinsically motivated students draw pleasure
from their educational pursuits and find happi-
ness in getting right answers, solving problems,
and doing their best.

e Extrinsic motivation comes from outside of one’s
self. In other words, it is a motivator that comes
to you from another person. The most common
extrinsic motivators in schools are grades, praise,
and reward systems.

One of the most highly effective tools for creating
motivated learners is praise. Praising the student
(privately) based on a specific action or accomplish-
ment validates learners. Positive notes and reward
letters that students can take home help boost self-
esteem, and students really respond to teacher com-
ments and immediate feedback in their journals and
on their writing and homework. Finally, a system
of tangible, positive rewards is also very helpful.

While you certainly don’t want to create a depend-
ency on “carrots,” tangible rewards are useful tools
for teachers and provide a physical reminder of a
job well done for hard-working students.

Examples include:

* Prize bin

* Ticket jars

* Homework passes

e Awards

Self-Motivation

The goal of teaching is to combine together stu-
dents who are self-motivated learners, self-driven to
set behavioral and educational goals, who produce
their best quality work, who are able to evaluate
their own performance, and who constantly seek
improvement. If you create a classroom environ-
ment that is rich with student input, has student
work displayed and has the “feel” of a home away
from home, your students will enjoy their time in
their space. They will take ownership of the place

Domain Ill: Implementing Effective... - Competencies 7-10



8. Engaging Instruction

you have created together and will take pride in

the work they do while there. Through cooperative
learning teams, you can create reliance on each
other and accountability that fosters the strength of
unity. Students will see and correct their own

behavior and work errors, and will utilize positive

peer pressure to inspire increased productivity and
best effort performance.
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9. Technology

Key Descriptors:

NOTE: Refer to the bullet points under each Competency
in the ETS/SBEC study guide. Analyze each bullet
point, and synthesize it down to a pamphrase that is
meuningfu] to you, using no more thanfive words. List
those phrases in order on the lines above.It may help to
number the bullet pm’nt: and the lines above. When com-
pIete, record them again on Worksheet 4 in Appendix 1.

* Demonstrates knowledge of technology terms
and concepts.

* Knows difference between database and
spreadsheet.

* Understands issues related to legal and ethical
use of technology.

* Can evaluate technology projects.

Acceptable Use

Legal and Ethical
Guidelines

Word Processing, Spread
Sheets, Databases

Key Words:
Basic Terms and Concepts
of Current Technology

Graphic Tools, Electronic
Communication
Multimedia Presentations

L L U A RS

Uses task-appropriate tools to plan,

create, communicate, and contribute.

Uses productivity tools such as slide shows,
multimedia, video, etc.

Addresses equity issues related to use of tech-
nology.
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Appendix | e This worksheet may be copied multiple times for individual use.

Worksheet |
Competency Key Titles

List the first letter of each Key Title for each Competency: (Study them on the
Competency study pages in this manual and on the CD, and then write them from
memory here.)

. Designing Instruction and Assessment to Promote Student Learning
1.

2.
3.
4

Il.  Creating a Positive, Productive Classroom Environment

5.
6. _ T2
[ll.  Implementing Effective, Responsive Instruction and Assessment =
7.
8.
9 _
10.

IV.  Fulfilling Professional Roles and Responsibilities
11.
12.

13.

Pass the TEXES PPR 95 Appendix I: Tips and Study Aids



Copy this chart and carry it with you for easy study. See the study module on the CD; it breaks down these definitions into phrasing for easier memorization.

(ompetencies

Competency 1:

The teacher understands human development processes and applies this knowledge to plan
instruction and ongoing assessment that motivate students and are responsible to their devel-
opmental characteristics and needs.

2. Diversity Competency 2:

The teacher understand student diversity and knows how to plan learning experiences and
design assessments that are responsive to differences among students and that promote all
students’ learning

3. TEKS Competency 3:

The teacher understands procedures for designing effective and coherent instruction and
assessment based on appropriate learning goals and objectives.

L, How Learning Occurs Competency 4:

The teacher understands learning processes and factors that impact student learning and
demonstrates this knowledge by planning effective, engaging instruction and appropriate
assessments.

. Human Development

Environment of Support  Competency 5:

The teacher knows how to establish a classroom climate that fosters learning, equity, and excel-
lence and uses this knowledge to create a physical and emotional environment that is safe and
productive.

Management Issues Competency 6:

The teacher understands strategies for creating an organized and productive learning environ-
ment and for managing student behavior.

1. (ommunication Competency 7:

The teacher understands and applies principals and strategies for communicating effectively in
varied teaching nd learning contexts.

8. Engaging Instruction Competency 8:
The teacher provides appropriate instruction that actively engages students in the learning
process.

9. Technology Competency 9:

Th teacher incorporates the effective use of technology to plan, organize, deliver, and evaluate
instruction for all students.
10. Assessment Competency 10:

The teacher monitors student performance and achievement; provides students with timely,
high-quality feedback; and responds flexibly to promote learning for all students.

. Family Competency 11:
The teacher understands the importance of family involvement in children’s education and
knows how to interact and communicate effectively with families.

12. Practitioner Competency 12:

The teacher enhances professional knowledge and skills by effectively interacting with other mem-
bers of the educational community and participating in various types of professional activities.

13. Texas Teachers Competency 13:

The teacher understands and adheres to legal and ethical requirements for educators and is
knowledgeable of the structure of education in Texas.
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