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3.  Literacy and Biliteracy

Key Words:
Literacy
Spanish TEKS
Transfer of Literacy
Biliteracy

Key Descriptors:
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________

• Apply oral concepts, (i.e., comprehensible input), for 
L2 literacy.

• Know L1 and L2 literacy development.
• Use literacy competency from L1 to L2 using phone-

mic awareness, decoding skills, comprehension 
strategies.

• Maintain L1 literacy while developing L2, assess and 
monitor both, use authentic children’s literature.

• Know L1 formal and informal literacy assessment.
• Use Spanish (or other language) language arts cur

riculum to promote L1 literacy.

D E S C R I P T O R  H I G H L I G H T S

NOTE: Refer to the bullet points under each
Competency in the NES/SBEC study guide. On the
lines above paraphrase each bullet point using a short
phrase that is meaningful to you.
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3. Literacy and Biliteracy
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Competency 3:
The beginning bilingual education teacher has comprehensive knowledge of the
development and assessment of literacy in L1 and the development and
assessment of biliteracy.

A. Literacy
• L1 and L2 literacy development involves 

the quality or state of being literate, one 
who can read and write. In the state of 
Texas, this means at high levels of cogni-
tive abilities, (i.e., summarize, inference, 
predict, publish, categorize, generalize, 
problem solve, etc.)

B. Literacy Assessment
• L1 formal is usually oral and follows

instructional delivery so the teacher can
determine quickly if students can under-
stand and apply new knowledge (i.e., asking
students by a show of hands if individual
words on a list fit in or out of the new
instructional concept just taught). Informal
literacy assessment includes authentic assess-
ment, standardized tests, teacher tests, etc. 

• Both informal and formal instruction 
drive the curriculum

• No single form of assessment should be 
used to evaluate students, in content 
areas especially. 

C. English Language Arts (ELA) Standards
• English and L1 standards and the ability to

apply those standards in teaching are used
to promote literacy.

• Developmentally appropriate materials, 
instruction, and technology

• Standards are use to teach: oral language, 
phonemic awareness, alphabetic principle, 
literacy development, word analysis and 
decoding, reading fluency, reading 
comprehension, written communication, 
writing conventions, assessment and 
instruction of literacy.

D. Spanish Texas Essential Knowledge and
Skills (TEKS)
• Spanish (or other language) language arts

curriculum are used to promote L1 literacy.
These type of TEKS ensure that prerequi-
site knowledge per grade level is attained
by each student (student understands con-
tent in L1 as L2 is acquired to a cognitive
academic language proficiency level).

E. Transfer of Literacy
• Literacy competency from L1 to L2 is

used. (i.e., phonemic awareness, decoding
skills, comprehension strategies). 

• Use student prior knowledge 
• Teacher makes connections from L1 to L2
• Teach cognates, similarities, and differ-

ences between languages regularly

F. Linguistic Concepts
• Apply oral concepts for L2 literacy devel-

opment.
• Comprehensible input for easier under

standing in early L2 literacy
• Low affective filter to engage student in 

speaking and listening
• Provide initial discussion and visuals for 

all content area instruction

G. Biliteracy Assessment
• Maintain L1 literacy while developing L2,

assess and monitor both, use authentic
children’s literature for learner centered and
contextualized literacy strategies.

Teachers need to understand that what is learned
well in L1 transfers to L2 more easily. Students hav-
ing trouble in L2 have not had enough time in L1.
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Key Words:
Cognitive-Academic 

Language
Purposeful Learning
Language Arts in 

Content Areas

4. Content-area Instruction in L1 and L2

Key Descriptors:
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________

• Assess cognitive-academic language proficiency and 
content-area in L1 and L2.

• Create authentic, contextualized, and purposeful activi-
ties for L1 and L2.

• L1 and L2 language arts promotes cognitive and linguistic
development.

• Use multiple approaches of instruction, (i.e., sheltered 
English, reciprocal teaching) for academic language and 
content-area knowledge and skills in L2.

D E S C R I P T O R  H I G H L I G H T S

NOTE: Refer to the bullet points under each
Competency in the NES/SBEC study guide. On the
lines above paraphrase each bullet point using a short
phrase that is meaningful to you.
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4. Content-area Instruction in L1 and L2

A. Cognitive-Academic Language Proficiency,
Content Concepts and Skills
Assess cognitive-academic language proficiency
and content-area proficiency in L1 and L2.
Instruction for each individual student will be
determined by student’s basic interpersonal skills
(BICS) as well as cognitive academic language
proficiency skills (CALPS). The teacher must dif-
ferentiate instruction based on L1 and L2 BICS
and CALPS levels.

B. Purposeful Learning
• The bilingual teacher is charged with pulling 

together learning activities as defined by state 
curricular standards. The teacher will:

• Create authentic activities which are based 
on prior knowledge in order to formulate 
new understanding of technical information.

• Contextualize activities making them appli-
cable to real-world situations (i.e., measuring 
items in class with a tape measure, use the 
computer to develop research skills, use a 
checklist and a digital camera for field trip 
data collection).

C. Language Arts in Content Areas 
• The bilingual teacher knows how to use L1 

and L2 language arts to promote cognitive 
and linguistic development. These are simulta-
neous goals of content area instruction. If the
content is too linguistically challenging for stu-
dents, the teacher must adjust content instruc-
tion so students have sufficient oral command
of content terminology before high levels of
L2 cognitive development can take place. 

Therefore, students are assessed by multiple
measures.
• Content areas are Mathematics, Science, and 

Social Studies
• Language Arts is a content area embedded in 

the earlier three

• Assess students’ oral proficiency by observing 
them in cooperative learning groups gives a 
good indication of L2 content area readiness

• Total Physical Response (TPR) is a good 
methodology to use with beginning L2 learn-
ers (i.e., writing down sentences spoken orally,
physically measuring and recording relative
distance when told to do so, etc.)

D. Comprehensible Content in L2
Two of many approaches of instruction follow
for academic language and content-area knowl-
edge and skills in L2:
• Sheltered English is an instructional approach

used to make academic instruction in English
understandable to limited-English proficient
students. In the sheltered class room teachers
use physical activities, visual aids, and science,
social studies and other subjects. 

• Reciprocal teaching which refers to an instruc-
tional activity that takes place in the form of a
dialogue between teachers and students regard-
ing segments of text. The dialogue is structured
by the use of four strategies: summarizing,
question generating, clarifying, and predicting.
The teacher and students take turns assuming
the role of teacher in leading this dialogue.

E. Variety of Strategies and Resources in Content
area in L2
• Individual language proficiency levels dictate a 

variety of content-area instruction and strate-
gies including technology.

Teachers need to understand the linguistic challenge is
the first consideration of how content is taught.
Cooperative learning is used to engage and assess stu-
dents in the linguistic challenge. Extension of content
area instruction should also include engaging coopera-
tive activities while maintaining language separation
for L2 achievement.
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Competency 4:
The beginning bilingual education teacher has comprehensive knowledge of content-
area instruction in L1 and L2 and uses this knowledge to promote bilingual students’
academic achievement across the curriculum.
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Domain II:
English Language Arts and Reading

Competencies 5-11
English Language Arts and Reading EC-4 Standard I:

Oral Language: Teachers of young children understand the importance of oral language, know the 
developmental processes of oral language, and provide a variety of instructional opportunities for young

children to develop listening and speaking skills.

English Language Arts and Reading EC-4 Standard II:
Phonological and Phonemic Awareness: Teachers of young children understand the components of 

phonological and phonemic awareness and utilize a variety of approaches to help young children develop
this awareness and its relationship to written language.

English Language Arts and Reading EC-4 Standard III:
Alphabetic Principle: Teachers of young children understand the importance of the alphabetic principle to
reading English, know the elements of the alphabetic principle, and provide instruction that helps children

understand that printed words consist of graphic representations that relate to the sounds of spoken 
language in conventional and intentional ways.

English Language Arts and Reading EC-4 Standard IV:
Literacy Development and Practice: Teachers of young children understand that literacy develops over time

and progresses from emergent to proficient stages. Teachers use a variety of contexts to support the 
development of young children’s literacy.

English Language Arts and Reading EC-4 Standard V:
Word Analysis and Decoding: Teachers understand the importance of word analysis and decoding to 

reading and provide many opportunities for children to improve their word analysis and decoding abilities.

English Language Arts and Reading EC-4 Standard VI:
Reading Fluency: Teachers understand the importance of fluency to reading comprehension and provide

many opportunities for children to improve their reading fluency.

English Language Arts and Reading EC-4 Standard VII:
Reading Comprehension: Teachers understand the importance of reading for understanding, know the

components of comprehension, and teach young children strategies for improving their comprehension.

English Language Arts and Reading EC-4 Standard VIII:
Development of Written Communication: Teachers understand that writing to communicate is a 
developmental process and provide instruction that helps young children develop competence in 

written communication.

English Language Arts and Reading EC-4 Standard IX:
Writing Conventions: Teachers understand how young children use writing conventions and how to help

children develop those conventions.

English Language Arts and Reading EC-4 Standard X:
Assessment and Instruction of Developing Literacy: Teachers understand the basic principles of assessment
and use a variety of literacy assessment practices to plan and implement literacy instruction for children.
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Key Words:

Linguistics

Acquisition Listening Skills

Technology

5.  Oral Language

Key Descriptors:
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________

• Connect spoken and printed language by "read-
alouds".

• Interrelate oral and written language by preview-
review, discussion, questioning.

• Use meaningful and purposeful conversation, dramat-
ic play, language play, stories, songs, rhymes, 
games, discussions,questioning, etc.

• Speaking and listening to communicate meaning.
• Understand cultural, linguistic, and home back

grounds for oral language development.
• Promote language development by cultural diversity, 

including English Language Learners.

D E S C R I P T O R  H I G H L I G H T S

NOTE: Refer to the bullet points under each
Competency in the NES/SBEC study guide. On the
lines above paraphrase each bullet point using a short
phrase that is meaningful to you.
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5.  Oral Language

A. Linguistic Concepts
• The teacher must understand each devel-

opmental concept of oral language. They 
include:

• Phonemes, speech sound, target sound, 
utterance: smallest unit of speech in a lan-
guage.

• Phonology, producing the basic sound
units of language.

• Morphology, word formation in a lan-
guage including inflection, derivation, and
compounding.

• Syntax, the way in which words are put
together to form phrases, clauses, or sen-
tences.

• Semantics, relating to meaning in lan-
guage.

• Pragmatics, the appropriate use of lan-
guage; rules for communicating effectively
and responding to the needs of one’s lis-
teners.
1. Rules of politeness (Language registers,

speaker must determine which register 
to use, i.e., speaking to the president of
the United States, speaking to an old 
friend, or speaking to a stranger, hence,
different registers of politeness).

2. Conversational skills.
3. Extended discourse.

B. Stages of Development
• The teacher recognizes that development

in phonemes, semantics, syntax, and prag-
matics occur in and across languages;
however, there is usually a continuum of
progress starting with early acquisition of
a language.

C. Assessment
• The assessment of strengths, needs, and

interests of the students are what drive
curricular decisions.

• Strengths are what the teacher should
focus on with all students in order to
build confidence and motivation oral
development.

• Needs dictate what and how to teach stu-
dents; they are diagnosed by both formal
and informal means. 

• Interests of students should be as closely
aligned with teacher objectives as possible
in order to promote ownership of learning.

D. Language Delays
Recognition of speech and oral language

delays should be made early and the nec-
essary steps taken to provide:

• Warranted in-depth evaluations (i.e.,
physical, developmental, intelligence,
emotional, etc.).

• Additional help inside and outside of
school.

• Interventions needed for diagnosed prob-
lems, areas of weakness, etc.

E. Pair and Group Activities
Meaningful and purposeful conversation,
dramatic play, language play, stories, songs,
rhymes, games, discussions, questioning, etc.
are used by the bilingual teacher to promote
oral language usage. After students have had
lessons modeled correctly, they must practice
these skills which will relate to easier con-
nections of spoken language to print.

Continued
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Competency 5:
The teacher understands the importance of oral language, knows the developmen-
tal processes of oral language, and provides children with varied opportunities to
develop listening and speaking skills.
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F. Materials/Strategies
Promote language development and cultural
diversity for all English Language Learners
by responding to student strengths, needs,
interest, and cultural diversity.

G. Home Language
The home language is used by the bilingual
teacher to celebrate and respect cultural, lin-
guistic, and home backgrounds for oral lan-
guage development. By doing so, the
teacher becomes more biliterate and bicul-
tural.

H. Oral and Written Language
Interrelate oral language and written lan-
guage by preview-review, discussion, and
questioning. Explicitly discuss and preview
different types of speech and written dia-
logues.

I. Speech and Print
Connect spoken and printed language by
“read-alouds”. Reading aloud builds motiva-
tion to learn to read while providing an
excellent model of spoken text.

J Various Audiences
Oral language should be used for various
audiences, purposes, and occasions (i.e., reg-
ister of language, informing others of a vari-
ety of information, persuading others to act,
or, listening critical for point of view).

K. Listening
Listening should be taught in a variety of
active, purposeful listening contexts.

L. Children Evaluate
Students evaluate their spoken messages and
those of others.

M. Technology
Technology can be used to develop chil-
dren’s communication skills.

N. Families and Professionals
Always collaborate with families and profes-
sionals to promote student oral language
skills and how to best teach these skills.
Document intervals of phonology and
phonological awareness evaluations to
demonstrate progress.

Children need to interact frequently with native
speakers in a supportive social and emotional set-
ting to develop more facility with oral language
which leads directly to cognitive-academic lan-
guage proficiency.

5.  Oral Language, cont’d.
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11. Comprehension
Key Words:
Learn to Read-Read to Learn
Strategies: Before, During, 

and After
Cultural and Bicultural
Literacy Analysis: 

Story Elements, Genre

Key Descriptors:
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________
____________________

• Factors that affect comprehension, i.e., oral
background, prior reading experience, language
background, characteristics of text.

• Interrelate oral and written language by 
preview-review, discussion, questioning.

• Levels of reading comprehension, i.e., main
idea, recalling details, inference, predictions,
character development, faulty reasoning.

• Facilitate comprehension before, during, and

after instruction, i.e., previewing text, 
making predictions, questioning, guiding discus-
sions.

• Transition from learning to read to reading to
learn, i.e., using glossaries, headings, etc.

• Formal and Informal procedures are used to
adjust instruction, including English language
learners.

D E S C R I P T O R  H I G H L I G H T S

NOTE: Refer to the bullet points under each
Competency in the ETS/SBEC study guide. On the
lines above paraphrase each bullet point using a short
phrase that is meaningful to you.
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11. Comprehension

A. Factors of Comprehension
The understanding of what has been read
aloud, and what has been read by the stu-
dent, factors include oral background, prior
reading experience, language background,
characteristics of text (i.e., narrative, 
informational, persuasive, non standard text,
inferential, etc.).

B. Levels of Comprehension
Students must have individual abilities in a
variety of comprehension levels (i.e., main
idea, recalling details, inference, predictions,
character development, faulty reasoning,
main idea/summary, cause and effect, etc.).
Prompting students to read purposefully for
any comprehension level engages the student
to pay close attention and apply reflective,
metacognitive skills which are essential for
high order thinking.

C. Learn to Read-Read to Learn
Typically, students learn to read until they
enter third grade where they apply reading
skills in order to learn. However, learning to
read better and at higher levels of cognitive
application continues throughout an aca-
demic career. To make the transition from
learning to read towards reading to learn,
students must be introduced to:
• Read different types of text (i.e., narrative,

informational, technical, etc.)
• Use the organizational features of a book

(i.e., glossaries, headings, titles, subtitles,
etc.).

D. Strategies: Before, During, and After
Reading
• Focused vocabulary acquisition activities

and instruction.
• Read-aloud for listening comprehension

and oral language development.
• Previewing text, make predictions, ques-

tion, guide discussions.
• Use both narrative and expository texts.
• Develop comprehension strategies to self-

monitor student understanding.
• Connect instruction to real-life experi-

ences.

E. Model Strategies: Metacognitive
Since comprehension is an individual skill
that requires metacognitive/reflective
processes, the teacher must model thought
processes used by a competent adult where
students can make personal 
connections.
• Self-questioning, rereading, mapping,

using reading journals, discussing text,
think-alouds. 

• Provide opportunities for students to lis-
ten to texts they would not be able to read
independently.

F. Cultural and Bicultural
Reading about your own culture and that of
others provides students with the opportuni-
ty to test their prior knowledge about issues.
A variety of text for this purpose allows
learners to discuss similarities and differ-
ences between cultural groups, a divergent
approach.

Continued
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Competency 11:
The teacher understands the importance of reading for understanding, knows the
components of comprehension, and teaches children strategies for improving their
comprehension.


